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Data were collected through observations, in-depth interviews with
teachers and students, and analysis of learning documents. Data
analysis followed the interactive model of Miles and Huberman,
consisting of data reduction, data presentation, and conclusion
drawing, with validation conducted through source and technique
triangulation. The findings indicate that integrating traditional
literature into Bahasa Indonesia learning and extracurricular activities
can instill values such as mutual cooperation, respect, responsibility,
and honesty in students. Changes were evident in improved discipline,
mutual respect, and active participation in school social activities. This
study recommends strengthening a local wisdom-based curriculum to
enhance character education through traditional literature.
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1. INTRODUCTION values not only serve as a reflection of a
community’s outlook on life but also serve as
educational instruments that shape the
personalities of future generations. From a
character education perspective, traditional
literature has the power to internalize noble
values through narratives that touch the
feelings, stimulate the imagination, and foster
empathy [3], [4], [5], [6].

Amidst advances in information
technology and the rapid flow of
globalization, the values inherent in

Traditional literature is a form of
cultural expression passed down from
generation to generation, reflecting the moral,
social, religious, and local wisdom values that
exist within society [1], [2]. Its various forms,
such as folktale, legend, pantun, gurindam,
song, and proverb, contain messages that
teach ethics, solidarity, cooperation, respect
for parents, concern for others, and a
harmonious relationship with nature. These
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traditional  literature  face  significant
challenges. The younger generation,
particularly school students, now live in an
environment dominated by global popular
culture, social media, and fast-moving
information [7]. This phenomenon influences
their mindsets, entertainment preferences,
and value systems. Many are more familiar
with foreign fictional characters than with the
heroic or wise figures in their own traditional
literary works. As a result, the values of
togetherness,  simplicity, ~and mutual
cooperation that once characterized society
are beginning to shift, being replaced by
pragmatic and individualistic values.

In the context of formal education,
traditional literature-based learning is
relevant for bridging the gap between past
cultural heritage and present-day challenges
[8], [9]. Integrating traditional literature into
the curriculum, particularly in Bahasa
Indonesia learning, can provide students with
a platform to recognize, understand, and
internalize these values. Through analyzing
folktale, reciting traditional poetry, or staging
drama based on local legend, students can
learn not only about language but also about
the meaning of life, morality, and social ethics.
A learning process involving the appreciation
of traditional literature will foster positive
attitudes such as  honesty, respect,
responsibility, and tolerance.

Furthermore, traditional literature
learning has the advantage of combining
cognitive, affective, and psychomotor aspects
in a balanced manner [10]. From a cognitive
perspective, students gain knowledge about
history, culture, and unique language
structures. From an affective perspective, they
experience a process of internalizing values
through the stories and characters presented.
From a psychomotor perspective, activities
such as performances or traditional literature
reading competitions foster communication
skills, teamwork, and creativity. Thus,
traditional literature-based education is not
only about knowledge transfer but also about
personality transformation.

Based on this thinking, this research
aims to analyze how traditional literary
values are transformed into the attitudes and

behaviors of school students. This research
focuses not only on identifying the values
themselves but also on the internalization
process and the concrete manifestations of
student behavioral changes. The results are
expected to provide an empirical overview of
the role of traditional literature in shaping the
character of the younger generation, as well as
provide strategic recommendations for
educators, policymakers, and curriculum
developers to optimize the use of cultural
heritage in character education in the modern
era.

2. METHODS

This study wused a qualitative
approach with a descriptive-analytical type of
research. This approach was chosen because
the purpose of the study was to describe in
depth the process of transforming traditional
literary values into students’ attitudes and
behaviors, as well as to analyze their meaning
in the context of character education in
schools. The research location was
determined purposively at schools that have
implemented integrated traditional literature
learning in Bahasa Indonesia subjects and
extracurricular  activities. The research
subjects included students at the educational
level that is the focus of the study, Bahasa
Indonesia teachers, and school officials
involved in the learning process.

Data collection was conducted
through three main techniques. First,
participant observation was used to directly
observe the traditional literature learning
process and student interactions in the school
environment, allowing researchers to record
changes in attitudes and behavior that
emerged. Second, in-depth interview was
conducted with teachers, students, and
related parties to obtain information about
their understanding, perceptions, and
experiences in internalizing traditional
literary values. Third, document analysis was
conducted on literary texts used in the
learning, lesson plan, teacher notes, and
student work.

The research instruments used were
an interview guide to gather information in a
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structured manner, as well as an observation
sheet containing indicators of attitudes and
behaviors relevant to traditional literary
values. Data analysis was conducted through
the stages of data reduction, data
presentation, and drawing conclusions,
referring to the Miles and Huberman model.
Data reduction was carried out to select and
focus relevant information, data presentation
was done in the form of narrative descriptions
and categorization tables, while conclusions
were drawn inductively to formulate research
findings. Data validity was guaranteed
through triangulation of sources and
techniques, so that the research results have a
high level of credibility.

3. RESULTS AND DISCUSSION

This study presents key results
related to the process and impact of the
transformation of traditional literary values in
shaping the attitudes and behavior of school
students. The analysis is based on data from
observation, interviews, and documentation
collected during the research period. The
discussion is structured to outline the
identification of values contained in
traditional literary works, the mechanisms of
their transformation through learning and
extracurricular activities, changes in student
attitudes and behavior, and the relationship of
the findings to previous theories and research.
This discussion is expected to provide a
comprehensive overview of the effectiveness
of traditional literature-based learning in the
context of character education in schools.

3.1 Identification of Traditional Literary

Values

Based on a study of various
traditional literary works used in
learning, such as folktales, pantun,
gurindam, fairy tales, and traditional
songs, it was found that these works
contain a number of noble values relevant
to shaping students’ character in the
modern era. These values are not only
normative but also contain contextual
meaning that can be applied to students’
daily lives.

A. Moral values

Moral values in traditional
literature include teachings about
goodness, honesty, and justice.
Characters in folktales are often
depicted as consistently upholding
the principles of truth despite facing
significant risks. For example, in the
legend of Malin Kundang, the moral
message  emphasized is  the
importance of respecting and being
devoted to one’s parents. This moral
value teaches students to prioritize
personal integrity, avoid dishonest
behavior, and courageously defend
the truth.

Social values

Social values include mutual
assistance, mutual cooperation, and
maintaining harmony within society.
Many folktales feature scenes of
cooperation between characters to
overcome problems, such as the story
of Timun Mas, who relies on the help
of various parties to fight a giant
threat. These values encourage
students to develop empathy,
solidarity, and social awareness,
which are crucial in community life at
school and in the surrounding
community.

Religious values

Traditional literature from
various regions often contains
religious values that instill an
awareness of God’s existence,
gratitude, prayer, and a sense of trust.
For example, Malay poetry or
Javanese songs often include calls to
be grateful for God’s blessings and to
be patient in the face of trials. These
religious values can strengthen
students’ spirituality, help them build
a harmonious relationship with the
Creator, and foster an awareness of
the importance of noble character.

Local wisdom values

Local wisdom contained in
traditional literature encompasses
customs, cultural norms, regional
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languages, and the local community’s
philosophy of life. For example, wise
expressions in Minangkabau
proverbs like “alam takambang jadi
guru” (the world is a teacher) teach
the importance of learning from
nature and experience. This local
wisdom helps students recognize
their cultural identity and fosters a
sense of pride in their ancestral
heritage.
E. Ethical values and politeness

Many traditional literary
works contain teachings about
politeness in speech, behavior, and
interactions with others. Raja Ali
Haji's Gurindam Dua Belas, for
example, contains advice on the
importance of being mindful of one’s
words, respecting one’s parents, and
being kind to others. These values are
highly  relevant for instilling
politeness in students today’s fast-
paced digital culture.

Overall, the identification of
these values demonstrates that
traditional literature serves not only
as an artistic and linguistic heritage
but also as a medium for character
education rich in moral, social, and
spiritual messages. Through
appropriate teaching, these values
can be internalized by students,
forming attitudes and behaviors that
align with societal norms and the
demands of modern life.

3.2 Value Transformation Process

The transformation of traditional
literary values into students’ attitudes
and behaviors takes place through a
planned, systematic process involving
various learning aspects. This process
relies not only on verbal delivery of
material but also integrates participatory,
reflective, ~and  applied learning
experiences. In this study, the wvalue
transformation mechanism is
implemented through two main channels:
integration into formal classroom

learning and reinforcement through non-
formal activities outside the classroom.
A. Integration in Bahasa Indonesia

learning

Teachers utilize traditional
literary works, such as folktales,
pantun, gurindam, poems, and local
legends, as core material linked to
attitudes, knowledge, and skills. The
learning process begins with an
introduction to the cultural context of
the selected literary work, including
its historical setting, values, and
relevance to modern life. Students are
then invited to read or listen to the
work and discuss the moral
messages, social values, and local
wisdom contained within.

Class discussions focused on
reflecting on values. For example,
when  discussing  honest and
courageous characters, the teacher
would ask about real-life situations in
schools that demand honesty. This
method not only helps students
understand the content of the work
cognitively but also connects it to
everyday reality. In addition to
discussions, the teacher also
employed role-playing techniques,
where students portray characters in
traditional stories. Through this
technique, students learn to directly
experience conflict, moral choices,
and the consequences of each action
[11].

B. Extracurricular activities and creative
projects

The process of internalizing
values continues outside of class
hours  through  extracurricular
activities and creative projects
designed to strengthen
understanding and application of
traditional literary values. These
activities include:

1 Traditional drama

performances adapting local
folktales, so that students are

actively involved in
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understanding ~ the  plot,
characters, and moral
messages.

2 Pantun/Gurindam reading and
writing competitions, which
aim to practice language skills
while fostering pride in cultural
heritage.

3 Rewriting folktales in a
contemporary context, which
encourages student creativity
while maintaining the essence
of noble values.

4  Cultural literacy activities such
as visits to art studios or
museums, which provide
direct experience with cultural
objects and local wisdom.

Through  this  activity,
students get space to process the
values they learn into real behavior,
such as cooperation during drama
practice, discipline in completing
project assignments, and a sense of
responsibility for the group’s success.
The role of teachers as facilitators and
role models

Throughout  the  entire
process, teachers act as facilitators,
guiding students to discover the
meaning of values independently.
Teachers not only provide instruction
but also serve as role models,
demonstrating behavior consistent
with the values taught, such as being
fair, respecting differences of opinion,
and consistently maintaining
commitments. The teacher’s role as a
role model is crucial in ensuring that
the wvalues introduced through
traditional literature are truly
absorbed into students’ behavior [12],
[13].

Reflection and habituation
mechanisms

The transformation of values
is reinforced through reflection

sessions at the end of lessons or
activities, where students are asked to
write or verbally express their
experiences and how these values can
be applied in their daily lives.
Furthermore, the school supports this
process by  fostering  positive
behaviors ~ within  the  school
environment, such as greetings,
smiling, greetings, and mutual
cooperation, which align with the
values of traditional literature.

With an approach that
combines cognitive, affective, and
aspects, the
transformation of traditional literary

psychomotor

values in students becomes more
effective, sustainable, and has a real
impact on character formation [14].

3.3 Changes in Student Attitudes and

Behavior

Observations, teacher interviews,
and student reflections indicate that the
traditional literature-based  learning
process has had a significant impact on
student attitudes and behavior, both in
the classroom and in the school
environment in general. These changes
are gradual, beginning with cognitive
awareness, progressing to affective
understanding, and finally manifesting in
concrete behavior.

A. Increased attitude of respect for

others

In the early stages of
learning, teachers emphasize
understanding  the  values  of
politeness, tolerance, and mutual
respect reflected in folklore characters
and other oral literature [15]. Through
group discussions, students learn to
listen attentively to their peers’
opinions, respond politely, and avoid
behavior that belittles others. A
tangible impact observed is a
reduction in interruptions while
peers are speaking and an increase in
the use of polite language in everyday
conversations, both with teachers and
peers.
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B. Growing awareness of mutual

cooperation and cooperation
The value of togetherness,

often at the heart of folklore about
collective work building a village or
helping a neighbor in need, inspires
students to be more active in
collaborative activities. For example,
when a group assignment involves
staging a traditional drama, students
help each other prepare costumes,
props, and even practice their roles,
regardless of whether they play a
major or minor role. This practice
then extends to activities outside of
class, such as class community service
and preparing for school events,
where student involvement becomes
more evenly distributed.

C. Strengthening the character of
responsibility

Through  learning  that

connects the values of responsibility
expressed by story characters to real-
life situations, students begin to
demonstrate greater commitment to
assigned tasks [16]. Previously, late
submissions were common.
However, after a series of traditional
literature-based learning activities,
teachers reported significant
improvements in the timeliness of
assignment completion, commitment
to presentation preparation, and
willingness to accept consequences
for suboptimal work.

D. Increased concern for the

environment and others

Several traditional literary
works, such as stories highlighting
the balance of nature and social
harmony, motivate students to care
more about their surroundings [17],
[18], [19]. This behavior is evident
when students begin disposing of
trash properly, caring for classroom
plants, and  helping  friends
experiencing learning difficulties.
This awareness also manifests itself in
voluntary  initiatives, such as

encouraging friends not to damage
school facilities or reminding them to
keep the classroom clean.

E. Growing pride in local culture

The integration of traditional
literature into learning sparked
students’ curiosity about their
region’s cultural heritage. Some
began collecting regional proverbs,
learning folk songs, or using
traditional greetings in everyday
interactions. During the
Independence Day commemoration,
for example, students proposed
including a traditional poetry reading
competition and a performance of
regional legends on the agenda as a
form of appreciation for their
ancestral culture.

Overall, these changes
demonstrate that traditional
literature-based learning has
significant potential for shaping
students’ character. These changes
are not simply the result of delivering
material, but rather of a learning
process that connects cultural values
with students’ life experiences, thus
encouraging the natural and
sustainable internalization of values.

3.4 Relationship Analysis

The research results show a close
relationship between the application of
traditional literary values and the
strengthening of positive attitudes and
behaviors in students at school. The
moral, social, religious, and local wisdom
values contained in traditional literary
works are not only absorbed by students’
cognitive domains but also internalized,
impacting the affective and psychomotor
domains. This process occurs through
learning that involves understanding the
story’s content, reflecting on its values,
and applying them to everyday life.

From a character education
perspective, the integration of traditional
literature serves as a contextual medium
that facilitates teachers instilling noble
values in students. For example, the value
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of honesty contained in folktales can serve
as concrete examples that are more easily
remembered by students than merely
normative explanations. Through
retellings, discussions, and drama
performances based on traditional stories,
students not only hear these values but
also directly act them out, thus deepening
the internalization process [20].

This transformation also aligns
with Armini’s [21] concept of character
education, which asserts that effective
character education must encompass
moral knowing, moral feeling, and moral
action. Traditional literature provides
space for all three aspects to develop
simultaneously: students learn the value
of the story, feel emotionally involved
through the characters and conflicts, and
then apply this knowledge in real-life
behavior.

Furthermore,
perspective  of
teaching theory, the use of traditional
literature helps connect learning content
to students’ cultural backgrounds [22],
[23], [24]. This enhances a sense of
belonging to local culture, which in turn
strengthens  cultural identity and
encourages behavior aligned with
community values. This finding also
supports previous research by Purwani &
Mustikasari [25], which stated that local
wisdom in literature can be an effective
instrument for shaping  national

from the

culturally responsive

character.

This analysis indicates that the
relationship between traditional literature
and student behavior is not one-way, but
rather forms a «circle of wvalue
reinforcement. When these values are
integrated
activities and school life, students will
become accustomed to behaving in
accordance with those values [26]. This
habituation then reinforces
understanding and appreciation for
traditional literary values, thus creating a
sustainable value transformation process.

However, to

consistently into learning

ensure this
connection works optimally, support

3.5

from various parties is needed. Teachers
play a central role as facilitators and role
models of wvalues, schools need to
establish policies that support culture-
based programs, and parents are expected
to continue reinforcing values within the
family environment. In this way, the
transformation of traditional literary
values can occur holistically and
sustainably.
Discussion of Results

The results of this study indicate
that integrating traditional literature into
school learning has significant potential
for transforming cultural values into
positive student attitudes and behaviors.
This internalization process is effective
when learning is not only textual but also
contextual, connecting stories, pantuns,
gurindam, or legends with the realities of
students’ lives. For example, the value of
mutual cooperation embodied in folklore
is revived through group work, while the
courage of the main character is
translated into students’ courage to
express their opinions in class.

Pedagogically, these
confirm the relevance of culturally
responsive teaching theory, which places
students’ cultural identities as the starting
point for learning [27]. When students
perceive that the material they are

results

learning is rooted in their own culture,
emotional and cognitive engagement
increases, facilitating the internalization
of values. This is evident in the emergence
of more polite behavior, an appreciation
for differences, and pride in local culture.

However, implementing this
strategy is not without challenges. One
major obstacle is the limited availability of
traditional literature teaching materials
that are appropriate for the psychological
and linguistic development of modern
students [28], [29]. Some traditional
literary works use archaic language that is
difficult for students to understand,
necessitating adaptation or simplification
without losing their meaning and moral
values. Furthermore, the rapid spread of
popular culture through social media
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often diminishes students’ interest in
traditional literature [30], [31]. This
requires teachers to innovate, for example
by packaging folktales in the form of
digital comics, short animations, or
interactive performances relevant to
Generation Z’s learning styles.

From a education
perspective, this research also reinforces
Putri et al. [32] view that instilling values

character

must take three paths: moral knowing,
moral feeling, and moral action.
Traditional literature provides all three
paths: understanding values through
stories, experiencing values through
empathy for characters, and applying
values in everyday behavior. Thus,
traditional literature is not merely a
cultural passively
preserved, but an active instrument in
shaping a generation of character.
Supporting factors for the success
of this implementation include:
1 Teacher Commitment - Creative

heritage to Dbe

teachers with cultural insight can
bridge the gap between literary texts
and the world of students.

2 Institutional Support - Schools that
provide spaces for arts and cultural
activities provide opportunities for
students to practice the values they
learn.

3 Family and Community Participation
- Collaboration between parents and
community leaders helps reinforce

the moral messages learned in school.
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